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The effectiveness of Project HOPE, an acronym for
Helping Our People Educationally, was tested to determine
if improved academic achievement would result from an
after-school study hall.

Intended for ninth grade students

that fall behind because of uncompleted daily work and
missed assignments, Project HOPE was created to give
students "a last chance."

It was thought that daily work

scores would rise and that students would realize an
overall increase in their final course grades.
The actual experiment was run from November 19, 1984
until January 17, 1985.

The experimental group was the

writer's tenth grade English class.

Despite improvements

by students that might be considered high-risk for failure,

the overall class performance was not significant.

This

was calculated through the use of a t test for independent
related samples.
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EVALUATING THE EFFECT OF PROJECT H.O.P.E.
AN AFTER-SCHOOL STUDY HALL

CHAPTER ONE

The Problem and Definition of Terms Used

Introduction
Royal High School, a small Class A district, is locate
in Southern Grant County in the State of Washington.
Despite its apparent ruralness and its dependence on an
agriculturally-based economy, the community was interested
in quality education.

Their interest in education was

witnessed by their favorable support of school levies,
active involvement in the P.T.S.O.

(Parent, Teacher, Student

Organization), and their high expectations for . Royal High
graduates.
All of this support was well received and the school
district responded by increasing graduation requirements,
adding computer electives, providing gifted courses
(advanced placement), ~nd stiffening-up the math and
science classes.

These changes resulted in higher P.S.A.T.

scores, increased enrollment to four-year institutions,
and opened the door for students that were still enrolled
in high school to qualify for college credit through
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advanced placement courses.
It also opened the door to an unforeseen problem.
For even as the district "beefed up" its curriculum to
help the college-bound students, it .m ade it that much more
difficult for high school ninth grade students to adjust
to the more rigorous high school demands.

As a result,

a trend of lower grades has become increasingly more
prevalent.

The incoming ninth graders did not appear to

be adequately prepared with the proper skills for the more
demanding high school curriculum.

Consequently, there was

a marked increase in the number of Ds and Fs.
The transition problems from the middle school to the
high school did not appear to be unique to Royal High
School.

Other schools seemed to be faced with the same

dilemma.

In a report to the Office of Elementary and

Secondary Educati6n, Carol Gilchrist (1983) reported that
there was a significant drop in grades from the eighth
to the ninth grade.
A parallel study of college freshmen by Ruth Beard
and Esabel Senior (1980) came to the same conclusion.

They

found that abrupt changes in teaching and learning styles
tended to diminish academic competence.

Only the most

independent students were able to bridge the gap.
those less able, the effect was more pronounced.

For
Lesser

students suffered from disorientation throughout their
course work.
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Royal High ninth graders appeared to have similar
problems.

The trauma of changing buildings, getting

increased homework loads, and rising educational expectations presented a serious threat to the incoming students.
The simple fact was that the incoming ninth graders were
not prepared to handle the challenge.
done to help them.

Something had to be

Thus, it was the purpose of this

project to investigate the problem and offer a possible
solution to it.

That solution would be known as Project

HOPE.
The Problem
Statement of the Problem
The writer's concern was whether or not measurable
improvement in English grades would be the result of an
after-school study hall that was held on Wednesday afternoons.
Purpose of the Project
It was the purpose of this project to explore the
relationship between the amount of homework that was
completed/turned in and the final course grade that was
received.

Specifically, the writer hoped to improve tenth

grade English report card scores by making those students
more accountable to their assigned homework.

Also, in

doing so, attempt to increase their motivation to do the

4

assigned work on their own time.

In conclusion, it was the

writer's intent to show that improvement would result from
this study hall.

Then, the pilot project would be applied

to incoming ninth graders in the hope that it would make
their first year in high school more successful and reduce
their chances of failure because the assigned work was not
completed.
Limitations of the Study
The actual pilot project that the writer ran was
limited to a tenth grade English class.

Because the writer

did not instruct a ninth grade group, a tenth grade was
selected as the experimental group.

The English class that

was selected had comparable skills to an incoming ninth
grade group.

The class tended to have poor work habits

and a penchant for not doing homework.

Consequently, their

grades were the lowest of three sophomore English sections
that the writer instructed.
Additionally, the writer tried to get a cross-section
of student attitudes about school and homework by administering a Student Opinion Poll.

(See Appendix A)

Selected

homeroom classes of ninth, tenth, and eleventh graders
were chosen as well as the high school teaching staff.
The staff received a Teacher Opinion Poll.

(See ~ppendix B)
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Definition of Terms
Failure
Failure, in this project, was defined as unacceptable
(incomplete) work done by a student in consequence of which
she/he was required to repeat the course (Saunders, 1941).
HOPE
HOPE was an acronym that stood for Helping Our People
Educationally.
High-Risk Youths
High-risk youths were students that had problems
dealing with credits and attendance.

Most were typically

low-skilled, came from fragile homes, and were seriously
lacking in self-confidence (Conrath, 1984).
Summary
This project covered the pilot phase of a program
designed to demonstrate the feasibility and effectiveness
of HOPE within a single English course.

The pilot phase

provided the opportunity to test and refine the HOPE concept
with only a minimum commitment of time and expense.

Included

herein will be a review of literature, Chapter Two, showing
the negative and positive studies that related to Project
HOPE.

The procedures used to set up the program will be

discussed in Chapter Three.

Chapter Four includes a

6

i

discussion on the results of the opinion poll as well as
a report on the results of· the pilot project.

In Chapter

Five the writer will offer recommendations for further
investigation.

CHAPTER TWO

Review of the Literature

Importance of Homework and Motivation
As long as there was a need to learn, students have
had to deal with homework.

Whether they were cave dwellers,

ancient Greeks, or modern-day Americans, all generations
have had to contend with take-home assignments.
The use of homework as a learning tool was pivotal.
According to Deborah Strother (1984), homework provided
more hours to pump information into pupils.

In addition,

it also encouraged good working habits and the development
of self-discipline.

Strother suggested that because

homework was typically not done under close supervision,
students would begin to internalize discipline and complete
projects on their own.
The value of homework was also discussed by Grace
Langdon (1969).

Langdon commented that homework provided

the teaching opportunity which the school day was not long
enough to provide.

In effect, the take-home work allowed

for students to practice skills taught during the day that
there had not been enough time to adequately polish during
the working day.
Parents of school students felt that homework was

-

important.

Not only did parents see homework assignments
7
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as an opportunity to give their children individualized
help that was often neglected or missing in crowded
classrooms, but also, parents demanded homework because
it meant good grades.

Good grades, in turn, meant good

colleges and, ultimately, good jobs (Strother, 1984).
Despite all the best intentions of the teachers and
the dreams of the parents, some students still did not
seem to have received the homework message.

As a matter

of fact, the average time spent on homework, based on a
national sample of high school seniors, proved to be
amazingly low--only about three hours a week (Strother, 1984).
Robert Byrne (1981) attributed this to a lack of
motivation.

He went on to say that of all the problems

that confronted educators, the most elusive was student
motivation.
Byrne seemed to have several defendants.

Concerning

the need for motivation, one supporter wrote:
"Research over the last twenty years has
demonstrated that the man with strong achievement motivation is the entrepreneur. The man
who is self-reliant takes personal responsibility for his actions, calculates the risks
involved, • • • plans prudently, checks his
progress, carefully uses his skill, and is
conservative on his time." (de Charms, 1976)
Another defendant was Ingvar Johannessen (1967) who
commented in an earlier study that a pupil's performance
was determined not only by his intellectual ability, his
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knowledge, and his skill in different subjects, but
also his motivation.
Yet another believer in the motivation theory was
Ruth Beard (1980).

Beard argued that whenever teachers

in education met together to discuss their problems, a
fairly frequent complaint was that students were not
motivated.

In her study, Ruth went on to say that students

lacked the will to learn independently and only applied
themselves when external pressure was exerted.
Thus, the need for better motivational techniques
was a primary concern of educators, and finding the switch
that turned students on to better self-discipline became
imperative to all.

Shirley Neill, in her book, Suspension

and Expulsion, continued the argument by quoting Robert
Phay in order to warn the educators of the possible dangers
if they did not find that switch.

Phay wrote:

"The school should seek ways to get the
student to correct or modify his behavior
since the school often represents the last
opportunity to make a productive citizen of
that child."
(Neill, 1976)
Tutorials, Goal Centers, Special
PrOJ ects, and Programs
Tutorial services are as old as education itself,
dating back to the early days of the Greeks (Joiner, 1970).
Defined by Webster's Third International Dictionary, a
tutorial was:
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"A class or seminar that is conducted
for a small number of students that consists
mainly of discussion and individual instruction."
(Gove, 1971)
Tutorials have been, and continue to be, extremely
useful as educational and motivation tools.

Not only have

tutorials become useful for discussions that have led to
a better understanding of subject matter on the part of
the students, but they have also become valuable as an
arena to help students develop better note-taking skills
and for finding information.

Additionally, students gained

a feeling of achievement because they received feedback on
their own performances at the tutorial.

This renewed sense

of achievement often times led to increased motivation on
the students' part

(Beard, 1980).

In addition to tutorials, goal centers were set up
to aid high-risk students.

These students, whose drop-out

rates and failure rates were discouraging, were not believed
to be receiving the attention that they deserved.

Calling

them "lost in the shuffle," Corine Joyce (1980) set up a
special help service for those that:
1)

Lacked the concept of what real education is;

2)

Lacked the proper motivation to achieve proficiency

in basic skills;
3)

Lacked the technique and self-discipline_ for real

and productive study (Joyce, 1980).
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By offering these services, it was hoped that high-risk
students might be able to negotiate high-risk courses.
Also, it is hoped that students would work on their
academic management skill.

Thus, fostering "an attitude

of prevention" which translated to mean the identification
for the need for help before academic problems reached the
critical stage (Dale, 1981).
Along with tutorials and goal centers, various other
projects have been established to assist those high-risk
students that received unsatisfactory ratings.
project was called "Project Succeed."
after-school program.

One such

Succeed was not -an

It was a program that took place

during the regular school day.
In this project, contracts stated that students
would:
1)

Not be truant or tardy;

2)

Do all daily work;

3)

When absent, bring re-admit slips from the

attendance office;
4)

Make up all work missed during his/her absence

(Amback, 1979) •
If a student demonstrated good attendance and good
daily work habits, she/he would be returned to the regular
class.

Those that could not make regular attendance or

fell behind in the work were returned to Project Succeed.
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Project Stay, designed for dropouts

in

St. Louis,

emphasized the same type of rehabilitative concern.

It

was hoped that through guidance, those students that
fell behind academically or were in danger of falling
out altogether could be salvaged.

The important components

included the use of work-study programs, increased guidance
services, social adjustments, and instructional revisions
(Kaplan, 1977).
Elizabethon, Tennessee was the site of yet another
program that was similar to many of the special projects
previously discussed.

Entitled "Truancy School" (Sentelle,

1980), the program was intended to be an alternative school.
Like Project Succeed, Truancy School was not intended to
be a punishment; but rather, a place where students could
work on better attendance patterns.
It was a premise of Truancy School that as a student
missed class, school work suffered, and a new - problem was
added to the student's other troubles.

The more classes

missed, the more the student fell behind, and the harder
it became to return to class (Sentelle, 1980).

To help the students develop better patterns of regular
attendance, the student was sent to Truancy School for two
calendar weeks; although, there were assignments of lesser
or longer duration.

This length was left up to the

discretion of the school . authorities.

The primary intent
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of the student's stay was to prove to school personnel that
she/he could maintain regular attendance and, in the process,
keep up on daily work.
The last program that was investigated was the High
School Homework Helper Program.

The major purpose for this

was:
1)

To present a new opportunity for students to

achieve success;
2)

To motivate high school students toward improved

academic success;
3)

To provide ·individual assistance to secondary

school pupils in need of help with basic education;
4)

To provide models for educationally deprived

children, thereby increasing their aspiration for school
success (Joiner, 1970).
Combining the purposes of the Homework Helper Program
suggested that motivation and self-image was of importance
to its founders.

By improving the self-image of students,

they were more likely to stay in school and have some
academic success.
Project HOPE:

The Purpose

Because every school's situation was a little unique,
it was necessary to utilize bits and pieces of several of
the preceding

programs . . Like the proverbial bride, the
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writer chose something old, new, borrowed, and used in
an effort to solve Royal's ninth grade homework dilemma.
To reintroduce the problem, the Royal High School
faculty placed heavy emphasis on assigned daily work.
Upwards of 25%-50% of a student's quarter and semester
grade came from the assigned school work.

Students in the

ninth grade classes seemed psychologically unprepared
(lacking self-discipline) to do the assigned work or were
mentally unable because they lacked the educational skills
to do it.

Whichever the reason, ninth graders were

struggling academically.
In 1984, it became difficult to sit ·by and watch as
26 students in a class of 52 failed at least one course
in their first year of high school.
done.

Something had to be

This led to the introduction of Project HOPE.
The purpose behind HOPE was better comprehended by

its translation, Helping Our People Educationally;

not

so much in the textbook sense, but rather in their attitude
towards school work.

One had to agree with - Bernadette

Gadzella (1984) when she stated that school success
predicted the regard one had for self and one's ability.
Thus, success in school often led to greater effort in
school work.
Peter Durkin of the Houston County Juvenile Probation
Department concurred with Gadzella.

He stated that in order
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for a youth to perform better in school, it was imperative
that she/he improve his/her self image, experience some
success, and learn something about the decision making
process (Neill, 1976).
Quite obviously, schools could not do away with
homework in an effort to make students feel more successful.
What had to be done was to make the homework experience
more self-fulfilling and successful.

Deborah Strother

(1984) put it this way:
"Requiring homework and grading students
at least in part on the homework they complete
would be a fairly simple and inexpensive means
of improving academic achievement."
Strother's point seemed to be accepted by the teaching
staff at Royal because the high school staff did assign
homework and used the completion of that work as ·part of
their grading criterion.

In order that the writer could

release the teachin'? staff of any blame, it must be stated
that most did well to warn the students of the purpose
of the homework and the effect that it had on their
individual grading policies.

Rather, the problem seemed·

to be with the students and their inability to deal with
the homework issue.

This inability led to the birth of

Project HOPE.
The major purpose behind Project HOPE was to develop
a program that acted as a "last chance."

Iristead of

allowing ninth graders to fail, a last chance measure had
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to be taken to avoid possible failure.

Carol Dochen

(1980) suggested that educators should make some real
effort to help students unearth the reasons for their
past failure and help them build new methods for successful academic experiences.
Project HOPE:

The Finer Details

Once it had been determined that ninth grade students
needed help to adjust, the solution seemed obvious.

Very

simply, the students had to be made accountable for their
homework.

Instead of allowing students to fail because

they did not turn in homework or assignments missed during
an absence, Project HOPE would help them become successful
by:

1)

Forcing them to do undone assignments;

2)

Working with individual student attitudes about

school work;
3)

Improving student skills in note-taking, outlining,

and writing.
In order to see if it would be possible to make
students more accountable to their homework, a pilot of
Project HOPE was administered to the writer's tenth grade
English class.

This particular class (as demonstrated

by their first quarter grades) was the lowest aca~emic
group of the three sophomore English sections.

It was
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also a class that demonstrated a real resistance to
completing homework.

The writer's challenge was to test

whether Project HOPE could get them to do the work, and
whether or not their second quarter grades would go up as
a result.
Project HOPE began with a discussion with the class.
In the discussion, the class was info_rmed that every Friday
during the second quarter, November 19 through January 17,
grades would be tallied.

A student with incomplete or

undone assignments was given a verbal warning to turn the
work in by Monday morning.

On Monday, if the papers

were submitted, conditions returned to status quo.

If the

assignments were not turned in, a letter was sent home
informing the student's parents that she/he would be
staying after school on Wednesday in order to complete
them.

(See Appendix C}
The reason that Wednesday afternoon was selected was

to make the study hall both a time of punishment and also
a reward.

Hopefully, the stay would be undesirable and

help to reduce the recurrence of that behavior for some
time (Neill, 1976).

It was hoped that students wouldn't

want to give up their after-school time for more class
work.

This negative reinforcement would provide the needed

motivation for some students to do the work on their own

-

time.

On the other hand, those students that did attend
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Project HOPE study hall would get more personalized
attention and individualized instruction.

What it all

came down to was that upon the return to class by the
student, she/he would have, hopefully, made a personal
commitment to do the assigned homework.

!n addition,

a direct affect of having attended the study hall was
that the student had made up all the undone work and
his/her average would have improved in the grade book.
Negative Studies
Not a lot of information was uncovered that opposed
after-school study programs.

John Hudgens, in a study

reported by NASSP Bulletin (1979), warned that if students
were assigned to after-school detention programs again
and again, it would not be effective.

He went on to caution

that if the program did not result in a change of behavior,
it was necessary to move that student to some other form
of disciplinary measure.
One of the finer points of a study by Deborah Strother
(1984) revealed that parents wanted a reasonable amount
of homework for the children--~nough to enhance learning
and even, in some cases, to keep the children "out of
mischief."

However, parents did not want too much homework.

They wanted their children to also have some time for
unstructured play and for household chores.
An older, more controversial study was conducted by
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Carleton Saunders (1941).

Saunders argued that schools

should adopt a policy of 100% promotion.

According to

Saunders, the belief in holding students back was wrong.
He went on to state that this practice was no longer noble
and commendable.

In fact, it was outdated.

On the basis

of Saunder's philosophy, there was no need for after-school
study halls because the students were going to be "socially"
promoted anyhow.
Another controversial study was conducted by Peter
Rossi (1976).

He attempted to shift the focus of the problem

of poor grades on the lack of proper study areas at home.
Rossi intimated that some students were doomed to perpetual
failure because their homes did not have private or quiet
areas in which to complete the assignments.

In brief

summary, Rossi argued that the home environment was the
problem and the student's success or failure had little
to do with after-school study halls.
Ruth Beard (1980) pointed at the teachers and the
students for the blame.

She commented:

"If students enter high education with poor
study attitudes and skill and have not appreciably improved them by the end of the first
term, either they are among the most disoriented
or teachers have failed to discover and help
them overcome their difficulties. Whichever
is the case, the probability of failure is high."
To accept Beard's position was to admit failure before the
writer's study was even attempted.

Although this writer
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accepted her contention that teachers should help students,
to have done so "appreciably . . . by the end of the
was unfair.

term"

For some students it took that long to deter-

mine where exactly students fell in the educational spectrum.
John Holt (1966), in his book, How Children Fail, laid
the blame not on the quantities of homework, but on the
fact that some children would never be able to do the
work because the instructional level was way above them.
As a result, they were unable to compete efficiently because
they lacked the necessary tools.
Positive Studies
A- larger number of studies dealing with academic
success have been undertaken.

Deborah Strother (1984) showed

a positive relationship between the amount of time spent
on homework and final course grades.

She went on to state

the increased work time resulted in higher achievements,
as measured by grades for all levels of ability.

Strother

concluded by arguing that homework had a "compensatory"
effect on students of lower ability, and that these students
achieved grades "commensurate" with their brighter peers
through increased study.
Richard de Charms found a positive relationship between
aroused motivation and success in goal attainment.

His

book, Enhancing Motivation, indicated that if the proper
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conditions were built into a training session, it increased
commitment and purpose to the life of the individual.
The task of the teacher, according to de Charms, was to
stimulate commitment~ thereby, causing

the student to

feel as though the responsible choices were originating
from within the individual (de Charms, 1976).
In Shirley Neill's (1976) research, it was reported
that students disliked the idea of giving up time after
school.

So great was their dislike that they very rarely

returned a second time.

This suggested that after-school

study halls were a potentially useful motivational tool.
Another motivational tool came from a study directed
by Jay Kaplan (1977).

His study indicated that as America

moved into a post-industrial age, students who failed or
dropped out became "irrelevant" to the economic system.
The drop-out would not be employable because she/he would
not have the technical skill to survive.

Kaplan went

on to emphasize the importance of finishing school.

He

also warned readers that dropping out of school was not a
cause but a symptom of educational failure.

More creative

methods, he summarized, had to be used to keep high-risk
students in school.
Aaron Wilson's (1977) study took it a step further.
In calling for more individualized instruction, Wilson

-

found a significant relationship between high drop-out
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potential and lack of attendance.

More had to be done

to keep students in school.
Gerald Teachman (1979) agreed.

Summarizing his

study in Phi Delta Kappan, Teachman claimed that more had
to be done to keep students in school, especially the
ninth graders.

According to his study, ninth graders were

absent more frequenly than students in higher grades.
The message that James Zafirau (1982) delivered
indicated that it was possible to keep students in school.
His study showed that if a student or school-wide group
of students perceived (and moreover received confirming
feedback from significant others) that what they were
doing in school was successful and important, they would
predictably have better attendance.
Ruth Beard (1980) redeemed herself by offering some
hope for students in school through the use of a greater
variety of approaches to teaching and methods of assessment.
Thus, when properly explained to students, the importance
of completing homework would be better understood by
students with specific learning difficulties.
Finally, parents were supportive to schools that
required homework.

Richard Surina (1976) demonstrated that

contrary to popular belief, most parents did care and would
respond affirmatively if they were confident that the school
officials were working to make their children accountable
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for their own educational development.
Summary and Hypothesis
On the basis of this research, the majority of the
evidence seemed to indicate that a positive relationship
existed between making students accountable for their
school work and good grades.

In addition, studies

seemed to indicate that in order to prevent student
drop-out rates from increasing, creative programs needed
to be developed to keep students from experiencing academic
failure.

Among these programs, after-school study halls

had proved to have some merit.

Not only had after-school

study halls hP.lped students academically, studies also showed
that students could improve their self-image at the same
time.
Not many studies were located that reported negative
results.

Those that were found seemed limited in their

scope and only partially applicable to this study.

That

was not the case for studies that attempted to show a
positive relationship.

Numerous studies indicated a signi-

ficant number of high-risk students could be helped
through special projects.
In order to obtain additional information, the writer
wished to test the following hypothesis:

That the use of

after-school study hall, Project HOPE, for tenth grade
high-risk students would result in no significant gains
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in their overall class averages.

CHAPTER THREE

Methods and Procedures

Population of the Study
The population of this study was broken into three
separate categories.

The first two categories consisted

of:
1)

One section of students from the ninth, tenth,

and eleventh grades;
2)

The faculty members of Royal High School.

The third population consisted of the tenth grade English
class that was actually involved in the pilot project.
The first population group was selected at random.
Royal had two and sometimes three sections of students
in any given class.

Each of the individual student

sections were from English classes.

The writer simply

chose a class and they were asked to respond to the
Student Opinion Poll.
The faculty was also asked to respond to the Faculty
Opinion Poll.
teachers.

Royal had a high school staff of ten full-time

Each staff member was given a copy of the survey.

The third part of this study involved the tenth grade
English students.

The writer specifically chose his second

hour students because they had an indentifiable track record
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of poor academic performances.

It was the hope of the

writer that through the use of Project HOPE, better
academic achievement would occur.
Instruments and Procedures
The Student Opinion Poll and the Teacher Opinion Poll
were adapted from a study run by John Hopkins University.
The study, entitled Academic Impact of Educational Climate
Survey, had been used to measure student and teacher
attitudes dealing with various kinds of high school situations.

Although the writer was primarily interested in

attitudes about homework, non-homework-related questions
were added.
The Student Opinion Poll, which was longer than the
Teacher Opinion Poll, consisted of 18 questions that could
be answered by checking the appropriate blank, and one
question that required a written statement.

Twenty-four

ninth graders, 27 tenth graders, and 29 eleventh graders
responded to the poll.
The Teacher Opinion Poll was presented to ten teachers
of which eight reacted.

Their questionnaire included nine

questions that were answerable by checking the blank, and
one that solicited the teachers' written comments.

In

checking the teachers' responses, it was found that they
answered several questions with an unsolicited comment.
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This will also be dealt

with in Chapter IV.

Both of these polls were administered in an anonymous
fashion.

Neither students nor teachers were asked to

identify themselves.

No names were involved in hopes

of obtaining more truthful comments.
The third population, the English class, would be
evaluated on the basis of their course grades.

Second

semester scores would be compared to those of the
first semester.

It was hoped to show that an improvement

in the second quarter scores was a result of Project HOPE.
This would be done by comparing individual high-risk student
scores and by the overall class average.
Finally, both opinion polls were administered during
the first week of June, 1985.
Administering Project HOPE
Project HOPE was adapted from several previously
identified programs.

Among the programs from which ideas

were considered were:
1)

Project Succeed, an in-school hours program;

2)

Project Stay, a drop-out prevention program;

3)

Truancy School, an alternative program;

4)

High School Homework Helper Program, a positive

image-building center.
In addition to these, the writer added his own ideas to make
Project HOPE more applicable to Royal High School.
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The actual administration of Project HOPE began on
November 19, 1984.
quarter.

This was the first day of the second

The pilot phase of this project was scheduled

for completion on January 17, 1985.
with the end of the second term.

That date coincided

If Project HOPE were

to be successful, the course grades of the second quarter,
when

compared to the results of the first quarter, would

be significantly higher.
Step by Step
1)

The student was notified on Friday that she/he·

was responsible for turning in previously assigned work.
The student had until the following Monday to do so.
2)

On Monday, a letter was sent to the parents or

guardians advising them that their student had been
assigned to Project HOPE.

The parents had the right to

override this request on the condition that special make-up
arrangements were made to get the assignments completed
and turned in.
3)

(See Appendix C)

If this was still not successful, then the student

was assigned to in-school suspension until the work
was completed.
4)

Those students that attended Project HOPE sessions

on Wednesday afternoons were kept in the study hall until
all of their make-up work was completed.

If the student
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only had one assignment that was due, she/he would do it
and then leave.

Students that attended sessions were

responsible for their own transportation home.
Appendix C)

(See

CHAPTER FOUR
Analysis of the Data

Introduction
The analysis of the data was divided into three
different phases.

The first phase of the study dealt with

a Student Opinion Poll.

The purpose of the poll was t .o

determine whether or not students had a positive attitude
towards school and homework.

In order to do this, the

writer surveyed a ninth, tenth, and eleventh grade English
class.

Then, the classes were compared against each

other to see if there were any significant differences
in their attitudes.

Theoretically, there should not.

Finally, Chi Square (X 2 ) tests were administered to
questions from the survey and a short explanation was
offered for each result.
The second phase of the study dealt with the Teacher
Opinion Poll.

No tests of significance were run, but their

answers were discussed.
The third phase of the study dealt with the actual
pilot project.

The null hypothesis was used as the test.

It tells us that there should be no significant difference
in the performance of the students as a result of Project
HOPE.

It was the writer's hope that there would be.
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The First Phase
The Student Opinion Poll {see Appendix A) consisted
of 19 questions.

Eighteen of these questions could be

answered by checking an appropriate blank.

The last

question was a fill-in that required a written student
response.

TABLE 1

Comparison of Student Grades
1.

24

9th graders

2·.

27

10th graders

3.

29

11th graders

Because the first question solicited information asking
from which class the respondent came, no test for
significance was taken.

Other than knowing the class, no

other question dealing with identity was included.

TABLE 2
Comparison of the Average Amount
of Time That Respondents Spent
Doing Homework Outside School
9th

10th

11th

4

7

4

none or almost none

8

8

6

less than~ hour a day

8

4

10

3

5

5

about 1~ hours a day

1

1

3

about 2 hours a day

0

2

1

3 or more hours a day

about 1 hour a day
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To determine if there was a significant difference
in attitudes about the average amount of time, a x 2 test
was taken.

The value of x

2

= 12.6 was required for

rejection at the p =.05 and df

=

6.

In this test, the

question was simplified to just four responses with
answers 4, 5, and 6 combined into a single category.
The resulting value of x 2 = 5.54 was less than 12.6, thus
the null hypothesis was retained.

TABLE 3
Comparison of Number
Days Spent Home
9th

10th

11th

0

1

0

day

3

2

1

days

2

4

3

days

3

1

5

days

7

9

5

days

2

3

7

days

5

5

6

days

2

2

2

days

No test was taken on the comparison of days spent
at home.

By averaging, it was found that ninth graders

spent 3.4 days at home.

The tenth graders spend slightly
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more at 3.8.

The eleventh graders were home an average

of 4.1 days.

TABLE 4
Comparison of High School Grades
9th

10th

11th
top quarter of class

1

3

6

12

10

10

8

12

9

third quarter of class

3

2

4

fourth quarter of class

A Chi Square was taken.

second quarter of class

The value of x

2

=

5.99.

With

the test beinq limited to two categories (top~ and the
bottom~), the appropriate degree of freedom was 2 and

p

=

.05.

No significant difference was found.

null hypothesis was retained.

Thus, the

It should be of interest

to note that the tenth grade class was also the pilot
project class.

Those who viewed themselves in the top

half of the class are evenly split with those who saw
themselves on the bottom.

TABLE 5

Comparison of Students Getting a Square Deal
From Principal and Teachers

YES

NO

9th

14

10

10th

21

6

11th

16

13
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A x
test.

2

=

5.99 was necessary for significance on this

With p

=

.05 and df

=

2, the actual x

2

that was

derived was 3.03 which was not enough to reject the null
hypothesis.

This suggested that there was no significant

difference in the feelings about the principal and the
teachers on the part of the students.

An apparent con-

tradiction seemed to occur between the number of students
in the tenth grade saying that they did get a square deal
and the number of students that showed greater hostility
towards the staff in Table 15.

TABLE 6

Comparison of Homework Assigned
9th

10th

11th

15

16

22

5

8

3

took it home that same day
finished it at school

Despite fewer students responding to this question,
2

the X

that was sought was 5.99, p.

=

.05, and df

=

2.

Simply, there was no significant difference among the
attitudes of students as to when they do homework.

There

did appear to be an inconsistancy between the number of
students that claimed to be taking work home and the number
of progress reports criticizing students for not having
done work.
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TABLE 7
Comparison of When Homework is Not Done
9th

10th

11th

18

20

17

bothered your conscience

6

7

12

did not bother your conscience

No test was taken for this question because the results
seemed to indicate that most students were bothered by
the uncompleted work.

Their apparent guilty feelings

seemed to suggest that students were aware of importance
of doing homework and, also, that the teachers collected
the work.

After all, if it had no importance to them,

they wouldn't have been so worried about getting it done.

TABLE 8
Comparison of Teachers That Collect
Homework That Was Assigned
9th

10th

11th

22

25

24

0

2

3

Yes
No

This question showed overwhelmingly that students
were aware that teachers collected homework.

As suggested

earlier, it also partially explained the students' concern
when their work was not completed.

It also set up Table 9

which discussed whether or not homework counted as a part
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of the student's overall grade.

TABLE 9
Comparision of Quarter and Semester
Grades Coming From Homework
25%

50%

9th

11

10

3

10th

7

18

2

11th

9

12

8

The value 9.49 was the x
of the null hypothesis with p
2

tested value was X
was retained.

=

7.69.

2

75% and above

value required for rejection

=

.05 and df

=

4.

The

Therefore, the null hypothesis

This meant that there was not significant

difference in the responses of the students.

Most seemed

aware that completing homework was important to their
academic success.

TABLE 10
Comparison of Courses at Royal
9th

10th

11th

0

0

0

too easy

8

14

8

average

14

11

17

difficult

2

2

4

too tough
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For testing purposes, the categories were broken down
into two choices, consisting of 1-2 (too easy and average)
and 3-4 (difficult and too tough).

The value of 5.99 was

necessary for rejection with p = .05 and df
tested value was x

2

=

2.

The

= 3.82 which meant that the null

hypothesis was retained.

Of potential interest was the

number of students that rated courses difficult or too
tough.

This seemed to suggest that teachers were making

the curriculum more difficult, which seemed to mesh with
the community's demand for higher expectations.

TABLE 11-A
Comparison of Grades
To You Personally
9th

10th

11th

3

7

8

18

17

18

3

3

3

2

The value of 5.99 was the X
of the null hypothesis at p
tested value was x
was retained.

2

=

1.10.

=

extremely important
important
not important

necessary for rejection

.05 and df

=

2.

The actual

Thus, the null hypothesis

There was no significant difference in

their attitudes about the importance of grades.

Almost

all of the students felt that grades were important.
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TABLE 11-B
Comparison of Grades
to Other Students
9th

10th

11th

3

5

6

18

21

18

3

2

4

extremely important
important
not important

As in the preceding survey, the value of 5.99 was
necessary for rejection of the null hypothesis.
of p

=

.05 and df

=

Values

2 were also used as parameters for
2

this test.

The test value was x

than 5.99.

As a result, the null hypothesis was retained.

= 1.68 which was less

This question did indicate that students perceived grades
as being important to their peers with 71 out of 79
signalling grades as being important or extremely important.
This represented 89.8% of those surveyed.

TABLE 12-A

Comparison of Students Who Admired
Brightness Personally
9th

10th

11th

7

10

15

15

13

9

admired brightness a little

2

3

5

did not admire brightness at all

admired brightness very much
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The value of 5.99 was necessary to reject the null
hypothesis for this test question.
df

= 4,

2

the tested X

With p

was equal to 5.38.

=

.05 and

The null

hypothesis was retained because there was no demonstrative
difference between student attitudes.

As in the previous

two questions, most students indicated an admiration for
brightness.

On this question, 86% said that they admired

brightness a little or a lot.

TABLE 12-B
Comparison of Students Who Admired
Brightness in Others
9th

10th

11th

1

10

10

admired brightness very much

20

15

15

admired brightness a little

3

2

4

did not admire brightness at all

A value of 9.49 was necessary for rejection of the
null hypothesis.
p

=

.05 and df

hypothesis.

=

The actual tested result was x

2

=

9.33.

4 for this test that retained the null

It was interesting to note that students in

the ninth grade class seemed to feel that other ninth
grade students did not admire real brightness very much.
However, most of the students (88.7%) felt that their peers
did admire brightness a little.
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TABLE 13
Comparison of Items That Fit
Most Teachers
9th

10th

11th

16

17

19

4

6

4

too strict

0

0

1

too easy with school work

8

7

7

understood problems of teenagers

1

9

4

not interested in teenagers

4

6

2

bored with their jobs _

14

14

15

friendly

willing to help out in activities

Instead of a Chi Square test, averaging was used to
determine the expected number of responses for each of
the categories.

This was done because students were allowed

to check one or more responses.

In analyzing the 47

ninth grade responses, one would theoretically predict that
each category would receive 6.7 responses.

When a selec-

tion such as "too easy with school work" received no check,
that had significance.

Likewise, an answer that received

more than 6.7 responses had significance.

In this case,

teachers were felt to be friendly and willing to help out
in activities.
The sophomore class had many of the same feelings as
the ninth graders with one interesting difference.

That

was their attitude toward teachers suffering from boredom
and not being interested in teenagers.

Earlier, in Table 5,
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21 students indicated that teachers and principals were
offering a square deal.

Now, nine students indicate that

teachers are not interested.
The junior class pretty much agreed with their younger
peers.

They also felt that the teachers were friendly and

willing to help.

In contrast to the sophomores, they were

not nearly as negative.

TABLE 14-A
Comparison of How Students Rate
Themselves Academically
I am often not able to keep up with the rest:

AGREE

Using x

2

=

9th

11

13

10th

10

17

11th

16

13.

5.99 with p

value proved to be x
the null hypothesis.

2

DISAGREE

=

=

.05 and df

=

2, the tested

1.87 which was not enough to reject

It was retained.

This suggested that

all three classes reacted similarly to this question.

A

narrow majority of 43 to 37 indicated they were often able
to keep up with their work.
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TABLE 14-B
Comparision of How Students Rate
Themselves Academically
I am not doing well in school.

AGREE

DISAGREE

9th

8

16

10th

14

13

11th

10

19

In this question, the value of x

2

=

5.99 was required

for rejection of the null hypothesis with p
The final tested value was x
was retained.
be significant.

2

=

2.39.

=

.05 and df = 2.

The null hypothesis

The responses were not divergent enough to
Most of the students felt that they were

doing well in school.

That group led 48 to 32 which equated

to 60%.

TABLE 15-A

Comparison of How Students Perceived
Teachers Rating Them
BRIGHT

AVERAGE

POOR

9th

5

16

3

10th

2

24

1

11th

8

17

4

The Chi Square test was used to check for significant

43

differences among the classes.

With a value of 5.99

necessary for rejection, with p

=

test ended with x

2

=

5.43.

.05, and with df

=

2, the

The null hypothesis was retained.

This question did show that most students perceived themselves as being rated well by teachers.

The eleventh

graders saw themselves more positively than the underclassmen.

The sophomores saw themselves as being the least

bright, but more average than the other students.

TABLE 15-B
Comparison of How Students Perceived
Teachers Rating Them
WORKED HARD

DID NOT WORK HARD

9th

18

6

10th

19

8

11th

15

·14

The Chi Square final results of x
enough to reject the null hypothesis.

2

=
A x

2

=

5.99 would

have been required with p

=

hypothesis was retained.

Again, the students perceived

.OS and df

themselves in a pretty positive light.

=

3.56 was not

2.

So, the null

Sixty-five percent

responded by saying that teachers felt that they were hard
workers.
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TABLE 16
Comparison Planning to
Finish High School
YES

NO

9th

24

0

10th

27

0

11th

29

0

No test was taken for this question because it was a
clean sweep for students.
school.

All planned to finish high

This did not mesh with traditional Royal High

School trends that revealed that anywhere from five to ten
students dropped out of school each year.

TABLE 17
Comparison of Students Failing
a High School Course
YES

NO

9th

7

17

10th

13

14

11th

9

20

The Chi Square test was used for this question.

= .05
2
X = 2.50.

value of 5.99 was necessary for rejection at the p
level and df = 2.

The tested value proved to be

A
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This meant that the null hypothesis would, be retained.
Despite the fact that there was no significance in the
responses of the students, this question did generate some
interest.

The number of students that had failed at least

one course was eye-catching.

It suggested either the

teachers graded more strictly or course work was too difficult.

It showed 36% of students surveyed had failed at

least one course.

TABLE 18
Comparison of Number of High
School Courses Failed
ONE

TWO/THREE

FOUR OR MORE

9th

4

2

1

10th

12

1

0

11th

8

1

0

This question was included for informational purposes.
Of the 29 students that had failed a class, very few had
failed more than one.
Several comments were offered as a part of question
number 19.

The comments dealt with student reactions to

the reason for their failure.

Several eleventh graders

complained that it was because they "were not the teacher's
pet" and "that they did not brown nose."

The students in
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the tenth grade class spoke consistently about their
failure to do the assigned work.

Their · explanations

ranged from "I did not do all my homework," to "I fell
behind in my daily work and it was hard to make it up."
The ninth graders complained about low test scores and
offered these statements:

"Sometimes, I did not work

hard enough and sometimes, I just did not understand."
Another freshman explained, "It was because I didn't do
my homework, and I didn't work hard at getting a grade."
The Second Phase
The second phase of the study dealt with the teachers'
attitudes about homework and absenteeism.

(See Appendix B)

The questions were informational only and no tests of
significance were administered.
out and eight were .returned.

Ten surveys were sent

It was hoped by the writer

that some correlation between student attitudes and teacher
attitudes would surface.

TABLE 19

Average Amount of Homework
0

students were not usually given out class homework

B

less than one hour a night

0

1-2 hours per night

O

3 or more hours per night

47

Eight of the teachers responding stated that they
sent home less than one hour of homework per night.
Assuming that a student had four solids, this question
suggested that there was plenty of work to do.

TABLE 20
Failing a Student
8

YES

0

NO

All of the teachers that responded to the survey
claimed that they had failed at least one student.

TABLE 21

Reasons for Failu.r e
6

absenteeism

6

poor test scores

7

failure to do homework

For Table 21, the teachers were able to check more
than one response.

The responses that the writer was

interested in concerned the number of absentees and the
failure to do the homework.
up questions.

Both responses led to follow-
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TABLE 22
Percentage of Absenteeism
2

5% or less

6

6% to 10%

0

11% or more

The teachers complained that students were absent more
than 6% of the time.

This tended to · be a seasonal question

with fall and spring being the worst times of absenteeism.

TABLE 23
Time for Make-Up Work
0

1 day

2

1 week

6

same numper of days as they
were absent

This question was intended to find out how much
time was allowed for make-up assignments.

Most of the

teachers granted the same number of days as the student was
absent for the make-up work to be turned in.

TABLE 24
Make-Up Work
0

all students would do the make-up work

8

some students would do the make-up work

0

no students would do the make-up work
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The teachers seemed to agree that most of the students
would do the make-up work.

In order to find out what

happened when the students failed to make the homework
deadline, teachers were asked to comment.
Four teachers stated that they put a zero in the grade
book.

One teacher claimed that this was done after giving

the student a written reminder.

Another teacher commented

that it depended on the circumstances.

Work that was

handed in late was reduced in point value 10% per day.

TABLE 25
Students Who Have Failed
3

The pupil must repeat the course in which she/he has
done the work.

5

The pupil must repeat the course in which she/he has
done the failing work if she/he wishes to receive
credit for it.

The faculty members were in agreement that students
must repeat a course that had been failed.
in agreement as to the motivation.

They were not

Three seemed to

indicate that a student had to make-up any course that
was failed.

Five indicated that a student had to make-up

the course if she/he wished to receive credit for it.
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TABLE 26
Homework Percentage of Quarter Grades
2

25%

4

50%

1

75%

With seven of the eight teachers responding, most
revealed that homework played a significant part in their
grading policy.

This seemed to have impacted the students.

It was reported earlier in this chapter that students were
concerned about getting their work done.

Many reported

feeling guilty when the work was not completed.

When

50% of the student's grade comes from homework, it is easy
to understand their concern.

TABLE 27
Once-A-Week Study Hall
3

YES

5

NO

The final survey question that was asked dealt
the teachers' reactions to a once-a-week study hall.
responses were surprisingly negative.

with
Their

Rather than thinking

it was a good idea, five teachers stated that they were
opposed to the concept.

Their comments ranged from

"Definitely not!" to "When?

As an after-school activity?
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Yes.

If it cuts into regular classes, no."

One teacher

said, "It would only serve to give students more time to
do work--not teach them responsibility."
The teachers did have a point.

If it was their

intention to hold students accountable, then greater
effort must be used to get the students to complete the
work on schedule.

To let student after student receive

a "D" or an "F" in order to learn a lesson was fine.

But

if the student was not learning any lesson from this, then
the lesson must be changed.
The Third Phase
The third phase of the project dealt with the actual
pilot program.

The purpose of the program was to demonstrate

that individual student averages in an English class would
improve as a result of an after-school study hall.

Students

who fell behind in their daily work were required to attend
an after-school study session on Wednesdays.

They were

required to attend until they had made up all of their
uncompleted assignments.
In order to justify the presence of the students, the
author also studied teacher progress reports.

A progress

report was a letter sent out to parents and guardians
advising them that a student was having difficulties .
with a particular class.

In most cases, the progress
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report indidated the reason for the student's lack of
success.

Table 28 shows the partial results of the

three classes.

(Appendix D shows the complete progress

report).

TABLE 28
Progress Reports
Number of Students
Sent Progress Rep.

Number of
Progress Rep.

Owed Daily
or Make-up

Freshmen

28

41

22

Sophomores

34

72

38

Juniors

39

84

57

CLASS

To further explain the table, 28 freshmen received a
total of 41 progress reports.

Of these, 12 had not turned

in daily work and 10 had failed to do make-up work that
was missed during absences.

The sophomore class had 34

students to whom 72 progress reports had been sent.
Twenty of these reports dealt with daily work and 18
reported the lack of make-up work.

Thirty-nine juniors

received a total of 84 progress reports that indicated the
18 students owed daily work and 39 more needed to make-up
work. ·
The study of the progress reports continued until
the end of the quarter when grades were sent out.

-

time, the report cards were tabulated.

At' that

Only the major
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curriculum classes were analyzed.

Of the four major classes

(English, math, science, and history), it was discovered
that from the 28 students that had been mailed progress
reports, seven students received a failing score and 23
were given Ds for their work done in class.
sophomores did a little worse.
ten Fs and 48 Ds.

The 34

They received a total of

The junior class finished the quarter

with seven Fs and 28 Ds.

The progress reports seemed to

predict the students' lack of success.

It seemed to be

their inability to deal with the homework issue.
The results of the progress report led the writer to
attempt to improve the grades of the sophomore English
class.
quarter.

The project lasted the length of the second
First quarter scores were compared to the second

quarter scores in the hope that significant improvement
had taken place.
At test for independent related samples was administered to the first and second quarter groups.
2.056 was necessary for significance.

A value of

The actual test

value turned out to be .124 which was not significant.
This meant that Project HOPE did not result in any major
change in the overall class performance.

As a class, their

performance was pretty much the same as it had been before
without the use of the project. · Of minor interest was the
progress demonstrated by the nine high-risk (D) students.
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Of the nine high-risk students that had received Ds in
the first quarter, four improved thetr averages to a
C.

However, this was balanced out by nine students that

had received Bs for the first quarter and dropped to a C
for the second.

TABLE 29
STUDENT

1st QTR.

2nd QTR.

1

0

3

2

3

3

p

1

1

C

1

1

Q

3

1

D

2

1

R

3

2

E

3

2

s

1

2

F

3

2

T

1

1

G

2

3

u

1

1

H

3

2

V

1

2

I

3

2

w

3

2

J

2

2

X

3

3

K

1

2

y

3

3

L

1

2

z

2

2

M

2

2

AA

3

3

N

2

2

BB

4

3

STUDENT

1st QTR.

2nd QTR.

A

1

B

KEY:

4· - . A letter grade
3

=

B

2

=

C

1

=

D

CHAPTER FIVE
Summary and Conclusions

Summary
In an attempt to prove whether any change occurred
as a result of Project HOPE, the writer's sophomore English
class was used as an experimental group.

The project,

which lasted from November 19th until January 17th,
revolved around an after-school study hall.

Students

that fell behind on their daily work were assigned to the
study hall.

They were expected to remain until all make-up

work was completed.
hoped that students'

Ry complP.t.ing make-up work, it was
academic performances would be raised,

resulting in better report card scores.
To test this hypothesis, a t test for independent
related samples was administered to first and second quarter
report card scores for English.

The analysis of this test

suggested that there was no real significance to the writer's
belief that Project HOPE would raise overall averages.
In addition to the~ test, Chi Square tests were
given to test the significance of a Student Opinion Poll.
The poll dealt with student attitudes about homework.

The

analysis of this information revealed that students in the
ninth, tenth, and eleventh grades had very similar attitudes
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about homework and school.

Simply, there was no significant

difference in their opinions.
Those resulting opinions indicated that students
at Royal were concerned about their homework and generally
felt guilty when assigned work was not completed.
The teachers were also surveyed as a part of this
study.

Eight out of the ten teachers responded to the

survey by saying that they issued homework.

Each teacher

assigned less than one hour per class, but al~o indicated
that homework makes up anywhere from 25%-50% of the
student's grade.

It was also reported that out of a

student population of 178 ninth, tenth, and eleventh
graders, 101 students received progress reports.

These

progress reports were broken down further to reveal
that 162 individual notices were sent out to inform students
that they were behind in daily work or had work to make up.
Despite this rather high statistic, the teachers, by a
narrow 4-3 majority, felt that an after-school study hall
was unnecessary.
Conclusions
The author concluded that while Project HOPE resulted
in no significant difference statistically, some important
gains were made by high-risk students.

It was those

high-risk students that the writer was originally concerned
about.

It had been the contention of the writer that
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students entering their ninth grade year had traditionally
experienced difficulty in making the transition from
junior high to high school.

That opinion was consistent

with the findings of Beard, Sanchez, Gilchrist, Strother,
and Santelle (Beard, 1980; Sanchez, 1980; Gilchrist, 1983;
Strother, 1984; Santelle, 1980).

It had been hoped that

through the use of the experimental group some significant
progress would be made in student grades, thereby creating
a vehicle that would propel ninth graders to an easier
beginning in high school.

Instead, no real gains were

made.
A partial reason for the lack of significance could
be explained by the shortness of the study.

Perhaps three

months was not enough to show significant gains.

A longer

study might have demonstrated the writer's hypothesis more
successfully.
Another reason for a lack of significance could be
the students themselves.

Some students demonstrated

resentment for havin9 to stay after school.

Some students

chose to do poorly in spite of the writer's efforts.

Some

teachers chose not to support the Project HOPE concept.
Rather than give a student "a last chance" by allowing
students to do make-up work after school, some teachers
took the attitude that the student must make the work up
on his/her own.
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It is also possible that the lack of significance
was a result of the time of year in which the study was
conducted.

November through January is traditionally the

busiest athletic time of the year.

The writer's program

was competing against the most active sports season.

More

of the experimental group was involved in sports than any
other time of the year.
fewer nights at home.

As a result, the students spent
Consequently, the quality and

quantity of homework decreased.

Those students that did

attend after-school study halls were in a hurry to get done
so that they could get to practice.
Recommendations
The writer recommends further study of the Project
HOPE concept.

A more complete study using a larger sample

and extending the study over a longer period of time,
perhaps from one to three years, would seem in order to
test for significance.
A second recommendation would be to include other
core curriculum classes in the study.

By including math,

science and history courses, it might be shown that the
entire GPA of a high-risk student could be improved.
Of further interest would be a study conducted to
discover whether improvement in GPAs of high-risk students
would lead to an improvement in their self-image, thereby
increasing the tendency for that student to stay in school.
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In addition, a study should be run to determine
whether the concept of Project HOPE is applicable to ninth
graders.

The theory that an after-school study hall would

significantly improve the grades of ninth graders that are
having trouble with the transition from junior high to
high school would be worthwhile.

It is the writer's belief

that it would be significant.
Finally, it would be worthwhile to conduct the Project
HOPE concept on a Saturday morning basis.

Perhaps the

student resentment would not be as great and the project
would then have some significance.
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APPENDIX A
STUDENT o·PINION POLL
This questionnaire is part of a study being carried out
to learn more about attitudes of high school students in
various kinds of high school situations. I think you will
find the questions interesting to answer. Try to go through
the questionnaire quickly, without spending too much time
on any single question.
Feel free to answer exactly the way you feel.
do not omit any items.

Please

Remember: This is an attitude questionnaire, and not
a test. There are no right or wrong answers. Most of the
questions can be answered by a check ( v) •
YOU MAY START IMMEDIATELY
1.

In what grade are you? (check one)

9th grade
10th grade
11th grade

2.

How much time, on the average, do you spend doing
homework OUTSIDE school?
(check one)
none or almost none
less than~ hour a day
about 1 hour a day
about 1~ hours a day
about 2 hours a day
3 or more hours a day

3.

About how many evenings a week do yo~ spend at home?
(circle the number)
0 1 2 3 4 5 6 7

4.

How good, on the average, are your high school grades?
(check one)
in the top quarter of my class
in the second quarter of my class
in the third quarter of my class
~-in the fourth quarter of my class

5.

In general, do you think the students in this school
get a square deal from the. teachers and the principal?
(check one)
__yes

6.

no

When homework is assigned, do you

(check one)

take it home that same day?
finish it at school?
7.

When homework is not done, does it . . .

(check one)

bother your conscience/cause you to
--feel guilty?
__not bother your conscience?
8.

Teachers collect homework that has been assigned.
__yes

9.

no

What percent of your quarter and semester grade comes
from homework?
25%
50%
75% and above

10.

Would you rate courses at Royal High School . • .
one)

(check

__too easy
__average
difficult
__too tough
11.

How important is it to you personally, and how important
is it to other students in this school to get good grades?
(check one in each column)
To You Personally
extremely important
--important
--not important

To Other Students
extremely important
--important
--not important

12.

How much do you personally admire students who are very
bright in school, and how .much do other students in
this school admire students who are very bright?
(check one in each column)
To You Personally

To Other Students

admire brightness very
--much
. admire brightness a
--little
do not admire it at
--all
13.

admire brightness very
--much
admire brightness a
--little
do not admire it at
--all

Which of the items below fit most of the teachers in
this school?
(check as many as apply)
__friendly
too strict
too easy
understand problems of teenagers
__not interested in teenagers
bored with their jobs
__willing to help out in activities

14.

Academically, do you agree or disagree that • • •
Agree

Disagree
I am often not able to keep up
with the rest.
I am not doing so well at school.

15.

Of the teachers at this school whom you know, how do you
think most of them would rate you as a student?
(check the choices which best complete the phrase)
__bright
A(n) __average
__poor

works hard.
student who

doesn't work hard.

16.

Are you planning to finish high school?

__yes
no

17.

Have you failed a high school course?

__yes
no

18.

How many courses have you failed?

one
two - three
four or more

19.

Why do you think you failed? _ _ _ _ _ _ _ _ _ _ _ _ _ __

APPENDIX B
TEACHER OPINION POLL

This questionnaire is part of a study being carried
out to learn more about attitudes of high school teachers
in various kinds of high school situations.
I think you
will find the questions interesting to answer. Try to
go through the questionnaire quickly, without spending
too much time on .any single question.
Feel free to answer exactly the way you feel.
Please do not omit any items.
1.

What is the average amount of homework per day which a
student in your class is expected to do?
(check one)
students are not usually given out class homework
~-assignments.
less than 1 hour.

1 - 2 hours a day.
3 or more hours a day.
2.

Have you ever failed a student in your class?
~-yes
no

3.

What best describes the reason for those failures?
(check any that apply)
absenteeism
~_poor test scores
~-failure to complete homework assignments

4.

Estimate the average percentage of absenteeism in your
class during the last semester.
(check one)
5% or less

6% - 10%
11% or more

5.

When a student is absent from class, how much time is
allowed for make-up work to be turned in?
(check one)

1 day
1 week
same number of days as they were absent

6.

Do you find that • • .
all students will do the make--up work?
__ some students will do the make-up work?
no students will do the make-up work?

7.

What happens when a student fails to make up the homework
assignment?

8.

If you were principal, what would your policy be
concerning students who have failed?
The pupil must repeat the course in which he/she
--has done failing work.
The pupil must repeat the course in which he/she
has done failing work if he/she wishes to receive
credit for it.

9.

What percent of your quarter grade comes from homework?
25%
50%
75% or more

10.

Would you be in favor of a once-a-week study hall that
gives students the opportunity to complete make-up
work of all uncompleted assignments? _
__yes
no

APPENDIX C
PROJECT HOPE LETTER TO PARENTS
Dear (parent or guardian):
This is a letter to inform you that (student's name) has
been placed in study hall after school for failure to
complete and/or turn in classroom assignments. Because
of this problem, (student's name) is in jeopardy of
failing the class. To prevent this, the staff and
administrators of Royal High School have provided an
academic setting for students to work quietly after
school on Wednesdays. By giving students a chance to
make up work and, in the process, keep up with the
daily routine, it is hoped that they can avoid long-term
failure.
The study hall will be monitored by Mr. Gene
Schmidt and will run from 3:30 p.m. until 5:50 p.m.
every Wednesday afternoon. When in attendance at study
hall, the student will be expected to quietly complete
work that teachers have reported as being delinquent.
When they have finished the incompleted assignment(s),
the student will be allowed to leave. Once again, the
study hall is intended to prevent failure and will be
successful with your cooperation. Students are expected
to be in attendance unless special arrangements have been
made with Mr. Schmidt.
A reminder to parents that the activity bus runs at
6:00 p.m. should the student choose to ride it. Students
who do not ride the activity bus will have to provide
their own transportation home.
If you have questions
or concerns, contact Mr. Schmidt at the high school
(9236).
Sincerely,

Gene Schmidt.

PLEASE RETURN THIS PORTION
I agree that (student's name) should remain in study
- - h a l l until his/her incompleted assignments are made
up or the student is able to maintain normal classroom
progress.
I do not agree that my student should remain in study
- - h a l l until his/her incompleted assignments are made up
and therefore request a parent-teacher conference

If so, please call 346-9236 (Royal High School) for an
appointment.

signature of parent or guardian

APPENDIX D
PROGRESS REPORT

Student's Name
Class

- - - - - - - - - - - -Teacher- - - - - - - - - - - - -

Your student · is having problems in the class listed above
for the following reasons. If you have any questions,
please call the teacher or Mrs. Melville at 346-2256.
Student is in danger of failing
Student is failing
~-Quality of work is dropping
~-Talks too much during class
Conduct needs to improve
~-Frequently tardy
Has missed 3 or more days
Has missed 6 or more days
Does not do daily work
~-Has Make-up work to do
Should come in inunediately for help
NEEDS THIS CLASS TO GRADUATE!!!
Other:

---------------,---------------

